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ABSTRACT 
 
THE EFFECT OF “THINK- PAIR- SHARE” METHOD ON STUDENT’S 
READING ACHIEVEMENT VIEWED FROM THEIR MOTIVATION (AN 
EXPERIMENTAL AT SMP 3 SUKOHARJO) 
 
 
The research objectives are to find out: (1) the effect of “Think Pair 
Share” Method on reading achievement the seventh grade students, (2) the effect 
of students motivation on their reading acheivement, (3) the interaction between 
teaching methods and students’ motivation on the students’ reading acheivement. 
This study is experimental research. The populations were 98 students and the 
samples were 66 students. The collecting data techniques were test and 
questionnaire. The results of the research are: (1) “Think Pair Share” method is 
more effective than Direct Instruction to teach reading comprehension for the 
seventh grade students of SMP 3 SUKOHARJO, (2) the students having high 
motivation have better reading comprehension than those having low motivation 
for the seventh grade students of SMP 3 SUKOHARJO, (3) there is an interaction 
between the teaching Method and students’ motivation to teach reading 
comprehension for the seventh grade students of SMP 3 SUKOHARJO. The result 
the data have data have t account (4.412) > t table (2.131), the data have t account 
(2.578) > t table (2.179 a) and the data have t account (7.669) > t table (2.042). (3) 
There is not any correlation between reading achievement and students’ 
motivation is rejected. The Pearson Correlation shows that sig. (2-tailed) < 0.05, 
it means there is correlation and r (Y1Y2) = 0.959, it means that there is very strong 
correlation between reading and motivation. The implication and suggestion are 
also given in this research.  
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ABSTRAK 
 
Tujuan penelitian adalah (1) untuk mengetahui apakah  metode 'Think- Pair- 
Share' untuk mengajarkan membaca pembacaan untuk siswa kelas 7, (2) untuk 
mengetahui apakah siswa yang memiliki motivasi rendah untuk kelas 7 siswa. (3) 
untuk mengetahui apakah ada interaksi antara metode pengajaran dan motivasi 
siswa pada pencapaian membaca. Penelitian ini adalah penelitian eksperimental. 
Populasi adalah 98 siswa dan sampelnya adalah 66 siswa. Teknik pengumpulan 
data adalah tes dan kuesioner. Hasil penelitian adalah (1) Think Pair Share (TPS) 
lebih efektif daripada Metode Instruksi Langsung untuk meningkatkan prestasi 
membaca siswa. (2) Hasil belajar siswa dengan motivasi tinggi memiliki prestasi 
membaca yang rendah dengan motivasi rendah memiliki prestasi membaca yang 
rendah sehingga motivasi rendah ditolak. Hasilnya data memiliki data yang 
memiliki t akun (4,412)> t tabel (2,131), data memiliki t akun (2,578)> t tabel 
(2,179 a) dan data memiliki t akun (7,669)> t tabel (2,042). (3) Tidak ada korelasi 
antara prestasi membaca dan motivasi siswa ditolak. Korelasi Pearson 
menunjukkan bahwa sig. (2-tailed) <0,05, artinya ada korelasi dan r (Y1Y2) = 
2  
0,959, artinya ada korelasi yang sangat kuat antara membaca dan motivasi. 
Implikasi dan saran juga diberikan dalam penelitian ini 
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1. INTRODUCTION 
Reading is one of the to communication in written form. There are many 
different reasons for reading and that we read in different ways for different 
purpose (Nuttall,1996:2) Reading is a process of readers combining 
information from a text and their own background knowledge to build 
meaning (Anderson,2008:2-3). Reading needs identification and also 
interpretation process which require the reader’s knowledge about the 
language about a given topic.  
In 2013 curriculum,English is defined as a tool to communicate in the 
form.  of oral and written language, namely listening, speaking, reading and 
writing. Communicating is to understand and express information, thoughts, 
feelings, and develop science, technology, and culture. 
Therefore, SMP 3 SUKOHARJO, English is taught four hours a week 
with the allocation of 45 minutes for each meeting. Based on the students’ 
English classroom observation, the students in majority found that they were 
difficult to understand the text given by the teacher. It was presumably caused 
by their lacking of vocabulary mastery though they were anxious to 
understand the text, even to get the meaning of the text being read. This 
condition is caused by many factors such as they rarely read, they are lazy to 
open their dictionaries to find the meaning of words available in the text. 
These problems may affect their low abilities in understanding the text given. 
The students lack of understanding on reading lesson is mainly caused by 
an inappropriate teaching method when the teacher attempts to explain 
reading materials.  
1.1 Reading Skill 
Reading is one of the important roles for language acquisition. Fauziati 
(2010: 34) stated in the theory of schema that “comprehending a text is 
interactive process between the reader’s background knowledge and the text.” 
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Based on Brown (2004: 187-188) there are skills in reading which are divided 
into microskills and macroskills. The microskills of reading are: discriminate 
among the distinctive graphemes and orthographic patterns of English, retain 
chunks of language of different lengths in short- term memory, process 
writing at an efficient rate of speed to suit the purpose, recognizing a core of 
words, and interpret word order patterns and their significance, recognize 
grammatical word classes (noun, verbs, etc), systems (e.g tense, agreement, 
pluralization), patterns, rules, and elliptical forms, recognize that a particular 
meaning may be expressed in the different gammatical forms, recognize 
cohesive devices in written discourse and their role in signaling the 
relationship between and among clauses. 
Meanwhile, the macroskill of reading are: recognize the rhetorical 
forms of written discourse and their significance for interpretation, 
recognize the communicative functions of written texts, according to form 
and purpose, infer context that is not explicit by using background 
knowledge, from described events, ideas, etc., infer links and connections 
between events, deduce causes, and effects, and detect such relations as 
main idea, supporting idea, new information, give information, 
generalization, and exemplification, distinguish between literal and implied 
meanings, detect culturally specific references and interpret them in a 
context of the appropriate cultural scemata, develop and use baterry of 
reading strategies, such as scanning and skimming, detecting discourse 
markers, guessing the meaning of words from context, and activating 
scemata for the interpretation of texts. 
1.2 Student’s Motivation  
Motivation is one of factors in learning. Richards in Khasinah (2014) stated 
that motivation is the factors which make someone do something. 
Harter in Lepper et.al (2005) stated his scale of motivation can be divided 
into motivational and informational components. These components are 
being used to examine the relationships between intrinsic versus extrinsic 
motivation. This motivational component consists of three subscales. Each 
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subscale can be used as the indicators of intrinsic and extrinsic motivation. 
1.3 The Nature of Think Pair Share Method 
Think Pair Share is a cooperative learning discussion. This simple but 
very useful method is developed by Frank Lyman of the University of 
Maryland. Think-Pair-Share  is  a  strategy  designed  to  provide  students  
with  “food  for thought” on a given topics enabling them to formulate 
individual ideas and share these ideas with another student. It is a learning 
strategy developed to encourage student classroom participation. Rather than 
using a basic recitation method in which a teacher poses a question and one 
student offers a response, Think-Pair- Share encourages a high degree of 
pupil response and can help keep students on task (Richards and Rodgers, 
2001: 198). 
Slavin  (1995:  132)  describes  Think  Pair  Share  as  follows:  When  
the teacher presents a lesson to the class, students sit in pairs within their 
teams. The teacher poses questions to the class. Students are instructed to 
think of an answer on their own, then to pair with their partners to reach 
consensus on an answer. Finally, the teacher asks students to share their 
agreed-upon answers with the rest of the class. 
Barkley, et al., (2005: 104) state, that in Think Pair Share, the instructor 
develops and poses a question, gives students a few minutes to thinks about a 
response, and then asks students to share their ideas with a partner. Think Pair 
Share is  particularly effective as  a  warm-up for whole class  discussion. The 
“Think component requires students to stop and reflect before speaking, thus 
giving them an opportunity to collect and organize their thoughts. The “Pair” 
and “Share” components encourage learners to compare and contrast their 
understandings with those of another, and to rehearse their response first in a 
low- risk  situation  before  going  public  with  the  whole  class. This  
opportunity to practice  comments  first  with  a  peer  tends  to  improve  the  
quality of  student contributions and generally increases willingness and 
readiness to speak in larger group. 
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2. RESEARCH METHOD 
2.1 Type of Research 
This study uses is experimental study with a quantitative approach. 
Fraenkel and Wallen (2000: 240) state that experimental research is one of 
the most powerful research methodologies, because it is the best way to 
establish cause and effect relationship between variables. Besides that, it is 
the only type of research that directly attempts to influence a particular 
variable. 
2.2 Research Subject 
The population in this research is the students of seventh grade of 
SMP N 3 SUKOHARJO year 2018, because The students lack of 
understanding on reading lesson is mainly caused by an inappropriate 
teaching method when the teacher attempts to explain reading materials. The 
teacher in SMP 3 SUKOHARJO only uses one method namely Direct 
Instruction Method.There are 98 students in the seventh grade.which are 
divided into 32 students for each class. In deciding the sample, this research 
uses Lottery by picking number which is written on a piece of paper. The 
first class students are chosen by this technique.  
2.3 Techniques of Data Collection 
The techniques of the data collection in this study are questionnaire 
and test. The sheets of questionnaire used in this study are dealing with 
students’ learning motivation. Each topic consists of 30 questions. The 
questionnaire in this study uses closed-questionnaire. The questionnaire uses 
Linkert scale as the option of the answer. To make the students easier to 
answer the questionnaire given.8999While the test is given to the students to 
measure student’s reading ability or achievement. The test uses Guttman 
scale as the scoring rubric. 
2.4 Validity and Reliability of Instruments 
Before the questionnaire and the test are given, these are been tried to 
be answer to sample who are not belong to the subjects in this research. The 
trial samples are students of second class of excellent program in eleventh 
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grade which also consist of 32 students. This is important to know the 
validity and reliability of the questionnaire and the test. The second class of 
excellent program was chosen because the ability of students are similar 
with the first class. The students were assumed to have the same capability 
by this research because the selection of the students at the registration is 
similar, and the students in the excellent classes are chosen based on their 
points on registration. 
2.5 Techniques of Data Analysis 
In the first step, the raw data which are gotten from the answer of the 
test and questionnaires are analyzed using descriptive, classic assumption, 
and Multiple Regressions. After the raw data are ready to be analyzed, the 
data are analyzed using the descriptive statistic to organize and summarize 
them. 
The classic assumption tests are used to analyze the data of each 
variable and the relation between them which consists of normality test, 
linearity, multicolinearity, and heteroscedasticity. Normality test is used to 
test whether the regression model, the residuals have a normal distribution 
(Ghozali, 2011:160). To know that the distribution of the sample used has 
normal distribution, it will use graphic analysis and Kolmogorov-Smirnov 
test. Graph analysis uses histograms graph using chats and P-P plot graphs. 
Linearity test is used to determine whether the regression line between the 
variables X and Y forms a linear line or not. If it is not linier then the 
regression analysis can not be continued (Sugioyo, 2014: 265). 
Multicolinearity test is used to test whether the regression model found a 
correlation between the independent variables (Ghozali, 2011: 105). 
Heteroskedasticity test aims to test whether the regression model occurred 
inequality variance from the one residuals observations to other ones 
(Ghozali, 2011: 139). Multiple regressions test is used to predict the result of 
dependent variable. Multiple regression analysis used if the researcher 
predicts how the condition of the dependent variable if there are two or more 
independent variable as the factors of manipulated variable.  
7  
The next step is hypothesis testing. To answer the research problems, 
after the data are summarized and analyzed, the next step is used to help 
researcher answering research statements by using the hypothesis. The 
hypothesis testing includes t-test, f-test, coefficient of determination, and 
predictor contributions. The use of t-test is to show how deep the 
contribution of an independent variable individually to explain the 
dependent variable (Ghozali, 2011: 98). The function of f-test is to know 
either all independent variables in the study simultaneously give the 
contribution toward the dependent variable (Ghozali, 2011: 98). Here, the 
variance happen in dependent variable can be explained toward the variance 
happen in dependent variable (Sugiyono, 2014: 231). The predictor 
contributions can be used to know how much the contribution of each X 
variables toward Y variable. The predictor contributions are effective 
contribution (EC) and relative contribution (RC). 
3. RESULT AND DISCUSSION 
The result of the data is divided into some parts. The data are tested and 
analyzed separately before being tested together to answer the research 
questions and testing the research hypothesis. The test results can be seen as 
follow: 
3.1 Homogeneity Testing Result of Pre-test and Post-test 7C  
The result of homogeneity testing of pre-test and post-test of 7C. 
The data of reading test of control test was homogeny because p (sig. 2-
tailed) was (0.848) > 0.05, F account (3.827) < F table (4.00) it means that the 
data was homogeny. 
3.2 Homogeneity Testing Result of Pre-test and Post-test 7F 
The result of homogeneity testing of pre-test and post-test of 7F. 
The data of speaking test of control test was homogeny because p (sig. 2-
tailed) was (0.330) > 0.05, F account (0.410) < F table (4.00) it means that the 
data was homogeny. 
3.3 T-test Result of Pre-test and Post-test 7C 
The result of T-test of pre-test and post-test of t-test shows that there 
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is significant difference between pre-test and post-test result in 7C. The 
sig. 2-tailed was (0.000) < 0.05. The data have t account (7.669) > t table 
(2.042). Those means that the data are significant different between pre-
test and post-test result in 7C. 
3.4 T-test Result of Pre-test and Post-test 7F 
The result of T-test of pre-test and post-test of 7F shows that there is 
significant difference between pre-test and post-test result in 7F. The sig. 
2-tailed was (0.001) < 0.05. The data have t account (3.774) > t table (2.042). 
Those means that the data are significant different between pre-test and 
post-test result in 7F. 
3.5 T-test Result of Questionnaire 7C 
The result of t-test shows that there is significant difference between 
low motivation in pre-test and post-test result in 7C. The sig. 2-tailed was 
(0.001) < 0.05. The data have t account (4.412) > t table (2.131). The result of 
t-test also shows that there is significant difference between high 
motivation in pre-test and post-test result in 7C. The sig. 2-tailed was 
(0.024) < 0.05. The data have t account (2.578) > t table (2.179). Those means 
that the motivation data result are significant different between pre-test 
and post-test result in 7C. 
3.6 Homogeneity Testing Result of Pre-test 7C and 7F 
The result of homogeneity testing of pre-test between 7C and 7F. 
The data of reading test of control test was homogeny because p (sig. 2-
tailed) was (0.809) > 0.05, and it means that the data was homogeny. 
 
3.7 Homogeneity Testing Result of Post-test 7C and 7F 
The data of reading test of control test was homogeny because p 
(sig. 2-tailed) was (0.350) > 0.05, and it means that the data was 
homogeny. 
3.8 T-test Result of Pre-test 7C and 7F 
The result of t-test shows that there is significant difference between 
pre-test result in 7C and 7F. The data have t account (0.049) < t table (2.000) 
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with the sig. 2-tailed was (0.961) > 0.05. Those means that the data are 
similar between pre-test result in 7C and 7F. 
3.9 T-test Result of Post-test 7C and 7F 
The result of t-test shows that there is significant difference between 
post-test result in 7C and 7F. The data have t account (2.812) > t table (2.000) 
with the sig. 2-tailed was (0.007) < 0.05. Those means that the data have 
significant different between post-test result in 7C and 7F. 
3.10 Homogeneity between Test and Questionnaire Result of 7C 
The result of homogeneity testing of questionnaire of 7C The data of 
reading test of control test was homogeny because p (sig. 2-tailed) was 
(0.204) > 0.05, F account (0.300) < F table (4.00) it means that the data was 
homogeny.  
3.11 Correlation between Motivation and Test of 7C 
Correlation is to find out whether between reading and motivation 
have relation or not. Pearson Correlation/Product Moment Pearson is used 
to count the data.  
The results show that sig. (2-tailed) is 0.000 which is < 0.05. It 
means that there is significant correlation between speaking and anxiety. 
The Pearson Correlation shows that 0.959 which means very strong 
correlation based on level of significant by Sugiyono (2007: 257). These 
can be concluded that between reading and motivation of students has 
significant correlation. 
3.12 DISCUSSION 
The result of t- test shows that Students with low motivation have 
lower reading achievement than those with low motivation with degree of 
freedom 64. These mean there is significant difference between score of 
7C and 7F in reading achievement test so Ho that states that the Think 
Pair Share (TPS) is not more effective than Direct Instruction Method to 
improve student’s reading achievement is rejected. The mean of pre-test is 
59.84 for 7C and 59.71 for 7F. The mean of post-test for 7C is 65.41 and 
7F is 58.03. 
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The result of this research is consistent with the research 
conducted by Think Pair Share (TPS) technique influenced students who 
were as treatment class. Thus, it motivates each other’s learning (Fauziati, 
2014: 115). The use of Think Pair Share (TPS) to increase motivation also 
appears in this study. One of the benefits of Think Pair Share (TPS) is 
increasing motivation of students. The relation between Think Pair Share 
(TPS) as one of Cooperative Language Learnings is stated by Worde 
(Wichadee, 2010: 4), 
The result of T-test of Questionnaire 7C showed that the sig. 2-tailed 
was (0.001) < 0.05. The data have t account (4.412) > t table (2.131). The 
result of t-test also shows that there is significant difference between high 
motivation in pre-test and post-test result in 7C. The sig. 2-tailed was 
(0.024) < 0.05. The data have t account (2.578) > t table (2.179). Then the T-
test for students reading achievement showed that the sig. 2-tailed was 
(0.000) < 0.05. The data have t account (7.669) > t table (2.042). It means that 
there is significant different between students’ reading achievement and 
their motivation. 
4. CONCLUSION 
The conclusions are divided into three categories, the effect of Think 
Pair Share (TPS) technique applied in reading, the Think Pair Share (TPS) 
increases students’ motivation, and the correlation between reading 
achievement and motivation. 
The result of research shows that the application of Think Pair Share 
(TPS) technique was able to improve student’s reading achievement. The 
mean of pre-test for 8C (control class) is 59.71 and the mean of post-test is 
58.03, the improvement was -1.68 points.  The mean of pre-test for 
treatment class (8B) is 59.84 and the mean of post-test is 65.41, The 
improvement was 6.76 points. The sig. 2-tailed for pre-test between 7C 
and 7F was (0.961) > 0.05. Those means that the data are similar between 
pre-test result in 7C and 7F. The sig. 2-tailed for post-test 7C and 7F was 
(0.007) < 0.05. It means that the data have significant different between 
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post-test result in 7C and 7F. The sig. 2-tailed was (0.000) < 0.05. It means 
that the data are significant different between pre-test and post-test result 
in 7C. So, it can be concluded that Think Pair Share (TPS) is more 
effective than Direct Instruction Method to improve student’s reading 
achievement in 7C 
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